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Learning Progression
Determine learning goals
&

Define criteria for
success

Jve Assessment and RTI. Michele Paine

Zone of Proximal Development

amples of Formative Assessment and Differen
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« Gabriella Cardenas

Olivia Lozano
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Scaffolding

Student’s Current Learning
Achievement Goal

Instruction
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Strategic whole class que
Mini-lessons

Individual conferences
Flexible subgroups

More frequent meetings wit
subgroups

Differentiation by task
Differentiation by outco

Feedback

iliam (1998

eacher must find his or her own ways
porating formative assessment practice
her own patterns of classroom work
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Planning for formative
assessment

Classroom climate
Classroom management

Classroom organizatio

Practice

= Alejandra Santini
® Gabriela Cardenas

= Olivia Lozano

a Los Nifios Charter Elementary

Los Angeles




< Population

< Socio-economics
< Location
Philosophy
ERY CHILD HAS POTENTIAL
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The environment as a teacher

Creating community

Fostering independence

Differentiating instruction
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Learning EXp

Mini-lesson
-Whole group
-Connection to
previous lessons

Reflection

-whole group

-Provide opportunities
for long-term

retention Conferencing

-Teacher and individual
student- FORMATIVE
ASSESSMENT

-Teacher decision on what
to target to bridge
learning gaps

Independent
Application

-Students practice skil

8/20/2010
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Learning Goal Success Criteria

.R elate prior knowledge to textual | can make connections from the text to my life.
information.

Retell the central ideas of simple expository

) | can retell a story.
or narrative passages.

Learning Goal Success Criteria

Identify and describe the elements of plot, setting, || can read the pictures to predict plot, setting and
and character(s) in a story, as well as the story’s characters.
beginning, middle, and ending.

| can use the pictures to help me figure out
context.

| can use pictures to confirm my predictions of
words.

12



Formative assessment
< Teacher/student relationship
< Listening and deciding

% Praise

Bridging learning gap

Student needs setting the a

8/20/2010
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Gabriela Cardenas: 3" Grade

Overarching Learning Goals
Life Sciences Big ldea' Adaptation

Learning Goal and Success Criteria in a Series of Lessons

Learning Goal
Adaptations in
physical structure or
behavior may improve
an organism’s chance
for survival.

As a basis for

understanding this

concept:
Students know
that desert
plants have
structures that
serve different
functions in
growth, survival,
and
reproduction. *

*CA State Standard

Success Criteria
| can explain the different parts
and functions of a desert cacti, the
growth, survival and reproduction.

Formative Assessment Strategies

Student observation; teacher clipboard notes
Student sketches
Pair share discussion; teacher clipboard notes

| can explain the different parts
and functions of a desert
succulent, the growth, survival and
| reproduction.

Student observation; teacher clipboard notes
Student sketches
Pair share discussion; teacher clipboard notes

| can explain the differences and
similarities between the desert
cacti and the succulent,

the growth, survival and

| reproduction.

Students will determine and record differences and
similarities on different types of graphic
organizers:

T-Chart; Venn Diagram; compare

sketches/drawings

| can use the vocabulary to
describe the physical structure and
functions of desert plants, the
growth , survival and
reproduction.

In groups, student will create a representation of
the desert plant structures, functions and their
adaptation to the desert

Students can determine how they will represent
their understanding:

Using materials for 3-D models with labels
Create a diagram

Use technology

Using body movement

Telling a story

| can demonstrate and write about
the physical structure of desert
plants and how they function to
survive in their environment.

Write a detailed explanation of how desert plants
have structures that have adapted to survive in
their environment.

8/20/2010
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Series of Lessons. Students will have the opportun
dissect, sketch and compare various desert cacti wi
sk how might the spines be important to the desert c

f Series of Lessons. How does the desert plant retai
will be given the opportunity to go back to their pl
observation notes to make their predictions.

jes of Lessons. What are you noticing about
ne cacti? How does a desert cacti store wi
a critical role for the desert plant to s
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son in a series:

Science Learning Goal

Observe and sketch the spines of
various types of desert cacti
Barrel cacti

Prickly pear

Saguaro

Describe the various types of spines of
a desert cacti

Hook spines

Cross spines

Straight spines

Understand the function of the spines
of the desert cacti

Success Criteria

| can sketch and identify different types
of spines of various desert cacti

| can use the correct vocabulary to
describe and write about the spines of a
desert cacti

| can describe and write about how a
spine supports the survival of a cacti in
the desert

8/20/2010
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Assessment
son in a series:

at are the key misconceptions that you
pect students may have about this topic?

hink that plants only store water in the roots

Think that water would evaporate quickly in the exterior
part of a plant because of the desert heat

hink that spines solely protect the plant from foragers

t consider how the spines protect the plant from the effe

sider how the spine might support the dispersal

Assessment Within a

Start of lesson:

Why might the spines be
important to the desert cacti?

Given several types of cacti,
the students will observe,
sketch, and share their
observations and predictions
with their partner. Pairs will
write predictions on sticky
notes.

Teacher takes clipboard
notes of student use of
vocabulary, sketches and
student predictions.

ill gather evidence of learning in this

Middle of lesson:

Teacher will have selected
students share vocabulary,
sketches and observations.

Students will use sticky notes
to gather their predictions as
a group on a chart.

Teacher will have students
read predictions and will
categorize as students see
fit.

Teacher will introduce text
explaining the functions of
the spines on a cacti.

Partners will read text.

End of lesson:

Students will gather and
compare the text explanations
to confirm or refute their
predictions.

Students must highlight the
supporting details.

Students will write detailed
information of the functions of
the spines of a desert cacti on
an index

card.

These index cards will be

joined to a ring as the various
structures of the desert plant
are studied.

8/20/2010
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spect helps
to take risks as
as well as accept

/e suggestions

iter’s workshop is a
structured and highly
table time in which

n can carry on within

ake it easy to get
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Bridging Narrative and Expository Writing

® The narrative genre is a
high interest genre that
the students are very
familiar with

® Writing a biography on
someone they know and
would like to learn more
about helped to bridge
the two genres

51

Create multiple-
paragraph expository
compositions

| can choose a person
whom | would like to learn
more about to write a
biography

Teacher-student dialogue
Student-student dialogue

| can create interview
questions and collect
information

Teacher-student dialogue
Student-student dialogue

| can organize my
information in a beginning,
middle, and end sequence

Teacher-student dialogue
Student-student dialogue
Whole class discussion

| can use transitional
expressions when writing
my paragraphs

Teacher-student dialogue
Student-student dialogue
Whole class discussion

| can write a concluding
paragraph to end my
biography

Teacher-student dialogue
Student-student dialogue
Whole class discussion

52
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Questions
> Teacher-Studen

e conferencing time of the writer's workshop th
ill circulate the class and meet with pre-selected
and ask some of the following open-ended ques

at are you working on?”
’s it going?”

is that working out for you?” (Regarding the appli
iting technique or strategy)

ave we learned so far that can help you as a

Questions Aslk
e Student-Student D

e peer-conferencing time of the writer’s wo
s will work together and have discussions abou
. They ask each other questions such as:

at are you working on?”
y did you choose that person for your biography?”
you think you need more information?”
this make sense?”
an you do to fix that?”

you look to find out how that word i

8/20/2010
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nstruction

Sequence and
sitions” mini-lesson
e after reading the
lents first rough draft

of their sentences
basic and repetitive

pository Writing — Biography

g Goal: Provide details and transitional expre
one paragraph to another in a clear line of th

asson: Sequence and Transitions. The students a
ted with a list of transition phrases that are com
eful for maintaining a logical sequence for a
phy. Some examples:

the early years of his/her life...”
en was a child...”
en he/she was years old...”
in his/her life...”
he grew older...”

tence structure is especiall

8/20/2010
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portunity to meet
dually with students to
feedback on their

instruction

ides an opportunity to

well

the teacher to gather
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yroup mini-lesson on
ping an introductory
aph with a “hook” to
the reader’s interest

group mini-lesson on
ping a concluding
ph that summarizes
ideas and details

» Assessment

lass lesson on
ping complex
ce structures

group pull out lesson
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ck Your Learnit

e of 1-5 rate the degree to which you think yo
y’S success criteria (1 is not at all - 5 is to a grea

explain how formative assessment is related to RTI

explain what the zone of proximal development is and
es to formative assessment

determine appropriate instructional approaches to me
based on formative assessment evidence

ages of Implementa
xsen et al. (2007)

EXPLORATION INSTALLATION

Identifying the need for an intervention Active preparation for doing things
Acquiring information via interactions differently
with one another

Participates in professional development Tries out one or more components of full
implementation

Develops new pictures of practice (i.e. has a

conception of formative assessment and is able to Does not use component consistently

articulate how FA practice in differs from “what | am

doing already.” Is only able to focus on individual components of
the formative assessment process, rather than

Is undecided about where to start/what to develop implementing them as a whole to support learning

skill in first

Based on experience, when teachers first learn
about FA, they say “l am doing that already.” In the
exploration stage they should become more
reflective and able to articulate points of
convergence with their practice and what they are
learning about and points of divergence.
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we are learning today is

how you and | can check on your le
) the lesson

CRESST
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e —

National Center for Research

on Evaluation, Standards, & Student Testing

UCLA | Graduate School of Education & Information Studies

VISIT US ON THE WEB

cresst.org

mheritag@ucla.edu
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